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Abstract: The study investigated teachers’ perception of psychological factorsinfluence 

on the academic performance of the pupils in public primary schools in Hamisi Sub-

County, Kenya. Descriptive survey design was used while simple random sampling was 

used to get a sample size of 36 schools, 275 pupils and 110 teachers. Data were collected 

using interview schedules and questionnaires. Pearson’s Correlation test was conducted to 

determine the significance of linear correlations between pupils’ academic performance and 

psychological factors(r>0.5). The study findings revealed that there was a strong positive 

correlation between the psychological factors affecting learners and their academic 

performance. Therefore, teachers perceived psychological factors had an influence on pupils’ 

academic performance. It is hoped that the findings of the study may help teachers; the 

ministry of education and curriculum developers understand the effects of psychological 

factors on pupils’ academic performance. The study recommends thatguidance and 

counselling programs to be intensified and more staff and resources be allocated to guiding 

and counselling programs in these schools. 
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1. INTRODUCTION 

Formal education remainss the vehicle for social-economic development and social 

mobilization in any society. Therefore it is important to have a clear understanding of what 

benefits or hinders one's educational attainment. Farooqet al. (2020) and Yinusa and Akanle 

(2008)  studies showed that inadequate family income, socio-economic status and parents’ 

education levels have a significant influence on children’s learning outcomes.. Other factors that 

contribute to poor learning and low academic performance in children has been attributed to 

ethnic minority status, speaking English as an additional language to non-English-speaking 

natives of Africa, and immigrant status lead to lack of positive attitudes towards school and 

learning and less supportive environment(OECD, 2018). The same report discussed the agents 

which link all of these deprivation measures and underachievement in science, technology, 

engineering and mathematics (STEM) subjects. The report did not study the influence of 

teachers’ perception of the academic performance of pupils in primary schools. This is what this 

study aims to find out. 

Ministry of education, science and technology in Kenya (2010) showed that parents with 

professional qualifications ensure that children remain in school. This is pronounced especially 

when one considers vulnerable children who may be poor or have handicaps and other challenges 

that may affect them adversely (MoE, 2015).The education level of the household members is 

influential in determining the success in final examinations for pupils. Maltreatment of children in 

the United States by parents has showed that it leads to poor performance in schools and the 

problem cannot be handled by the school personnel alone as requires a wider scope of 

stakeholders to address this issue (Jacob & Ryan, 2018). This postulation is an example that 
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shows there is an association between negative emotionality and cognitive performance of 

children living in poverty have not been examined (Ibid). The Early Head Start is a federally 

funded early childhood development program in the USA aimed at low-income 

families(Head Start and Early Head Start, 2020). The research and evaluation project was a 

prospective study of 3,001 children and families living in poverty. Ayoub et al. (2009) found 

1–3-year-old children who had higher levels of negative emotionality evidenced more rapid 

rates of decline of cognitive skill scores. The protective effect of EHS on such children’s 

cognitive skill performance, however, was quite evident. Children who were enrolled in EHS 

had higher cognitive skill scores at three years of age than their peers who were not in EHS. 

The Kenya government has implemented a policy of free primary education but the 

outcomes are not good in regard to pupil performances in Kenya Certificate of Primary 

Education(Mukudi, 2004). There is need to study and determine the various underlying factors 

that may be contributing to the failure of free primary education policy in achieving its desired 

outcomes. To that end, a survey of available literature indicates that teachers’ perception has not 

been well documented and how it impacts the policy. This is the gap this study sought to fill.In 

some regions of Kenya, poor performance in Kenya Certificate of Primary Education has been 

attributed to factors such as; absenteeism of pupils from the school, lack of facilities, lack of 

motivation, understaffing and lack of role models.  

In Magarini Sub-county along the Kenyan coast several factors have been attributed to 

the poor performance in KCPE(Diwani, 2007). The factors include understaffing of teachers, 

teachers and pupils demotivation, poor time management, poor discipline standards, general 

tendency of some parents having poor attitudes towards education by not valuing the same in the 

community and lack of adequate teaching and learning materials (Ibid). However, the researcher 

noted that these factors differ depending on the different regions in Kenya that have their own 

unique challenges relating to schooling of children. There was, therefore, need to carry out the 

study in every region to ascertain home-based factors that affect KCPE performance in the region 

(Morumbwa, 2006) 

The mean scores for Hamisi Sub County in the last five years were 245.60, 248.31, 

240.17, 248.42 and 247.90 respectively(Vihiga County Education Director, personal 

communication, June 7, 2018). This was below average (250 marks), while that from the 

neighbouring Emuhaya Sub County mean scores were 250.30, 259.40, 260.10, 263.12 and 

265.37 for last five years (2013-2017) respectively (Ibid). While in Sabatia it was 251.10, 260.0, 

260.90, 262.06and 264.29. This too was above average for five years (2013-2017) respectively 

(Ibid) 

Disadvantaged pupils do not perform as well academically as their elite peers 

(Banerjee, 2016; Godfrey & Wonder, 2015; Mulaa, 2018; Mwoma & Pillay, 2016). Welch 

(2014) shows cumulative 10th-grade GPA was strongly negatively correlated with 

student poverty level. Coincidentally, the findings of this study correlates with Mulaa 

(2018) and Mwoma and Pillay (2016) where high poverty levels in households has a higher 

tendency of impacting negatively on learning outcomes of vulnerable children. This is in 

tandem with Welch (2014) who found out when levels worsened the cumulative GPA for a 

student affected adversely by it also decreased.  

With that in mind, it possible that increase in poverty levels over time in 

Vihiga County may be contributing to lower mean scores in KCPE in Hamisi Sub-

county. This low mean grades for the years 2013, 2014, and 2015 were 245.60, 248.31, and 

240.17 respectively (Hamisi Sub-county Education office). This showed that the mean scores 



Teachers’ Perception of Psychological Factors Influencing Academic Performance in Public Primary 
Schools in Hamisi Sub County, Kenya 
 

www.ijlhss.com                                 3 | P a g e  

were below average (250 marks)(Vihiga County Education Director, personal communication, 

June 7, 2018). While from the neighbouring sub-counties of Emuhaya and Sabatia the mean 

scores were above 250 marks for the five years (2013-2017). This dismal performance from 

Hamisi sub-county schools was suspected to be attributed to psychological factors affecting the 

pupils. However, how these psychological factors affect the academic performance of learners in 

Hamisi Sub-County has not yet been determined from a survey of available literature. This study, 

therefore, sought to determine teachers’perceptions of psychological factors of pupils and how 

they influence the academic performance of these pupils in Hamisi Sub-county. 

2. RESEARCH METHODOLOGY 

The study used descriptive survey research design and was conducted in public 

primary schools in Hamisi Sub County, Kenya.. The study used simple random sampling to 

get a sample of 36 schools, where 275 pupils and 110 teachers were interviewed. This 

represented a sample size of 33%. Simple random sampling by way of the lottery was used to 

obtain 9 schools from each group, 28 teachers and 69 pupils from each of the four groups 

giving a sample size of 385 respondents. The data collection instruments used was interview 

schedules and questionnaires while simple ranking of non-parametric answers and simple 

statistical calculations was used for data analysis.The researcher used the statistical package 

for social sciences (SPSS) to analyse quantitativedata descriptively using tables, percentages 

and frequencies.Pearson’s correlation test was used to determine the significance of linear 

correlation between pupils’ academic performance and psychological factors 

3. RESULTS AND DISCUSSION 

3.1 Pupils’ Academic Behaviours and Academic Performance 

The study sought to establish the teachers’ perception of psychological factors that 

influence the academic performance of pupils. The findings showed how academic 

behaviours of pupils in schools of Hamisi Sub County affect their academic performance. 

From the findings, their approach and attitude towards education are not so excellent, it is on 

average. This, in turn, affects how they perform in class.  

The pupils’ academic behaviour, the study found out that approximately 9% of the 

teachers perceived their learners as not having a deep love for learning and this was also 

manifested by their disinterest in receiving teachers in class. About 21% and 42% of the 

teachers were of the view that learners did had the least love and moderate love for classes 

and their teachers respectively. Only 14% and 14% the teachers respectively had to a large 

extent and very large extent a strong inclination for loving attending classes and whole-

heartedly embracing their teachers in class. Furthermore, about 35% of all the teachers 

perceived their learners as lacking concentration during class lessons, in contrast to 43% who 

perceived their learners and having moderate concentration in class compared to only about 

24% of all teachers who were of the view that their learners exhibit high concentration levels 

in class. About 37% of the teachers were of the view that learners did not adequately 

participate in class activities 37% and 32% of the teachers who were of the perception that 

learners moderately engaged in class activities or highly participated in class activities. This 

information is summarized in table 1 below, showed that their approach and attitude towards 

education is not very conducive for encouraging effecting learning in classes as per the 

teachers’ perceptions. This, in turn, affects how they perform in class. However, they have 

teachers who are understanding and approachable. This means the problem to academic 

performance in those schools is not the teachers but the pupils themselves. Hence if they 

worked on their attitude they could perform better. 
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Table 1: Pupils’ Academic Behaviour that Influence their Academic Performance 

Academic Behavior F(%) 

Naa (1) 

F(%) 

Le(2) 

F(%) 

Me(3) 

F(%) 

LxE(4) 

F(%) 

Vle(5) 

Pupils love learning and 
readily receive their 

teachers in class. 

10(9.4%) 22(20.8%) 44(41.5%) 15(14.2%) 15(14.2) 

Pupils concentrate well in 

class during lessons. 

8(7.5) 29(27.4) 43(40.6) 16(15.1) 10(9.4) 

Pupils’ participation in 

class during lessons is 
excellent. 

12(11.3) 25(23.6) 37(34.9) 20(18.9) 12(11.3) 

Teachers are 

understanding and 
approachable by the 

pupils. 

 17(16.0) 32(30.2) 44(41.5) 13(12.3) 

Key; NAA(1)-Not at All, LE(2)-Little Extent, ME(3)-Moderate Extent, LxE(4)-Large Extent, VLE(5)-

Very Large Extent 

3.2 Education Levels of Parents and Pupil’s Learning Outcomes 

The study established that the education level of learners’ parents has a relationship 

with pupils’ achievement. It is evident from the study that the higher the education levels of 

parents the higher the possibility of their children emulating their parents and performing 

better.  

The findings are similar to that of Engin-Demir (2009) who argued that research 

studies consistently show that students’ academic achievement has been influenced by the 

background of family characteristics such as the socio-economic status and education levels 

of parents.  Parents who have attained higher education levels tend to be in good jobs and 

hence have a higher capacity to provide their children with the academic and social support. 

This is an important observation, and compared to parents with low education levels, they 

tend to be of lower socio-economic statuses, which make it difficult for them to fully carter 

for the educational needs of their children due to lower income levels compared to parents 

with higher educational attainments. This is summarized in the table below as follows; 

Table 2: Academic Level of the Parents of Pupils in Hamisi Sub County Schools 

Education level Frequency Percent 

No education 10 9.4% 

Primary education 32 30.2% 

Secondary education 34 32.1% 

College education 17 16.0% 

University Education 13 12.3% 

Total 106 100.0% 

3.3 Psychological Support for Children from Poor and Divorced Parents 

The study findings demonstrated that some of the children from poor and divorced 

parents get psychological help to cope with their challenges. The findings of the study 



Teachers’ Perception of Psychological Factors Influencing Academic Performance in Public Primary 
Schools in Hamisi Sub County, Kenya 
 

www.ijlhss.com                                 5 | P a g e  

showed that those pupils who underwent counselling as evidenced by the majority of the the 

teachers who were interviewed 41(38.7%) agreed with the statement that children from such 

poor backgrounds and from families enduring marital and spousal conflicts largely. Benefit 

from counselling in the schools. These respondents were backed up by 40(37.7%) 

respondents who agreed to a moderate extent.  

About 4% of the teachers stated that children from poor families and with divorced 

parents did not find empathy from teachers when trying to cope with their challenges. 

However, about 15% and 22% of the teachers agreed to a least extent and moderate extent 

that children from poor and divorced parents did not get empathy from teachers. However, 

about 60% of the teachers were of the perception that empathy was present for the children to 

cope with their challenges of poverty and parental conflict that may have resulted in parents 

divorcing. 

Consequent to the above consideration, a  family that is not structurally intact due to 

reasons such as death of a parent, divorce, separation, dissertation and illegitimacy makes 

them to face a lot of challenges(Nzewunwah, 1995). These challenges are, but not limited to 

issues like diminished financial resources(Darling-Hammond et al., 2020), assumption of 

new roles and responsibilities, the establishment of new patterns in intra-familial interaction 

and reorganization of routines and schedules(Ibrahim et al., 2019). This interruptions may be 

occasioned by death of a parent (Rosenbaum-Feldbrügge, 2019), divorce and separation 

(Erman & Härkönen, 2017) and family conflicts (Ibabe, 2016; Rezaei-Dehaghani et al., 

2018). Such families need psychological help to keep them going.In relation to this statement, 

the study established that teachers noted that children from poor families have to take new 

responsibilities that would otherwise have been the burden of the parents. This includes 

aspects such as going to look for firewood, cook meals and babysit their younger siblings 

which reduce the amount of time they could have spent studying while at home.  According 

to the teachers, they perceive poverty and inter-marital conflicts of parents as impediments to 

wards realization of effective learning outcomes in children from such troubled families. This 

is presented as summarized in the table below: 

Table 3: Psychological help given to children from Poor Families and to those with Divorced 

Parents 

Psychological 

help 

F(%) 

NAA(1) 

F(%) 

LE(2) 

F(%) 

ME(3) 

F(%) 

LxE(4) 

F(%) 

VLE(5) 

Counselling  6(5.7) 40(37.7) 41(38.7) 19(17.9) 

Empathy 4(3.8) 16(15.1) 22(20.8) 38(35.8) 26(24.5) 

Love  14(13.2) 27(25.5) 38(35.8) 27(25.5) 

Key; NAA(1)-Not at All, LE(2)-Little Extent, ME(3)-Moderate Extent, LxE(4)-Large Extent, 

VLE(5)-Very Large Extent 

3.4 Correlation of Pupils’ Academic Performance and Psychological Factors 

The findings show that there is a significantly strong positive correlation between 

psychological factors and the learners’ academic performance as shown by (r=.502). This 

means that when psychological factors improve (pupils’ academic behaviour, parents’ 

academic levels and pupils’ psychological stability) so does their academic performance. And 

as the psychological factors become poor, so does the academic performance of those pupils. 

It can thus be concluded that psychological factors have an effect on pupils’ academic 



Teachers’ Perception of Psychological Factors Influencing Academic Performance in Public Primary 
Schools in Hamisi Sub County, Kenya 
 

www.ijlhss.com                                 6 | P a g e  

performance; either positively or negatively. The findings of Engin-Demir (2009) has a 

strong element supporting this outcome from this study. In his study he established that 

parents who have attained higher education levels such as college degrees has a higher 

inclination to better able to provide their children, which led to better academic outcomes in 

their children due to better education and social support(Engin-Demir, 2009). This is 

important for educational success when compared to parents with no education or minor 

education level attainment which potentially means lack of enough opportunities to support 

their children due to issues of poverty such as low income.The essence of these findings 

strongly supports the idea that parents with higher educational levels have a better chance of 

improving the children’s learning outcomes because of the tendency to have higher socio-

economic statuses. This is summarized as follows in the table below; 

Table 4: Correlation between Pupils’ Academic Performance and Psychological Factors 

Correlations  

 Learners 

Performance 

Psychological 

Learners 

Performance 

Pearson Correlation 1 .502** 

Sig. (2-Tailed)  .000 

N 106 106 

Psychological Pearson Correlation .502** 1 

Sig. (2-Tailed) .000  

N 106 106 

**. Correlation Is Significant At The 0.01 Level (2-Tailed). 

 

4. CONCLUSIONS 

The study established that most pupils in the schools in Hamisi Sub County 

performed poorly. This was attributed to the kind of psychological help pupils from poor 

families and families with divorced parents get.From the objective which was to establish the 

teachers’ perception on psychological factors that influence the academic performance of 

pupils, the findings indicated that there was a strong positive correlation between the 

psychological factors affecting learners and their academic performance (r=.506). The 

researcher, therefore, concluded that psychological factors affecting pupils contribute much 

to their academic performance. From the findings, it is recommended that guiding and 

counselling programs to be intensified in public primary schools in Hamisi Sub County so 

that the pupils who come from low-income homes and the pupils from divorced parent 

families can be helped to change their perspective about life and hence perform better 

academically. 

The results obtained by pupils in Hamisi sub-county have variations regardless of the 

preparations administered within the schools. Among the top ten best performing schools, urban, 

single-sex and boarding schools performed exemplarily better compared to the rural schools. 

These schools are perceived to have pupils from families with high-income levels as parents with 

low-income levels cannot afford them due to their high cost. Hamisi Sub-county Educational 

Statistics 2013-2017 showed a below-average performance for the rural day, mixed primary 

schools. Among other factors perceived to cause such poor performance were school-based 

factors like staffing and school environment. There was also the teachers’ perception of 

psychological factors that needed to be determined that influence the pupils’ academic 

performance. 
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